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The DOK information listed addresses the necessary skills in each learning level.  The skills are related to the 
expectations for learning as outlined in the state standards. 
 

*DOK Level 1—Recall of Information 

Level 1 generally requires that you identify, list, or define. This level usually asks you to recall facts, terms, 
concepts, and trends and may ask you to identify specific information contained in documents, maps, charts, 
tables, graphs, or illustrations. Items that require you to “describe” and/or “explain” could be classified as 
Level 1 or Level 2. A Level 1 item requires that you just recall, recite, or reproduce information. 

Skills Demonstrated: Make observations; recall information; recognize formulas, properties, patterns, 
processes; know vocabulary, definitions; know basic concepts; perform one-step processes; translate from 
one representation to another; identify relationships   

**DOK Level 2—Basic Reasoning 

Level 2 includes the engagement (use) of some mental processing beyond recalling or reproducing a 
response. A Level 2 “describe” and/or “explain” item would require that you go beyond a description or 
explanation of recalled information to describe and/or explain a result or “how” or “why.” 

Skills Demonstrated: Apply learned information to abstract and real-life situations; use methods, concepts, 
and theories in abstract and real-life situations; perform multi-step processes; solve problems using required 
skills or knowledge (requires more than habitual response); make a decision about how to proceed; identify 
and organize components of a whole; extend patterns; identify/describe cause and effect; recognize 
unstated assumptions; make inferences, Interpret facts; compare or contrast simple concepts/ideas 
 
***DOK Level 3—Complex Reasoning 

Level 3 requires reasoning, using evidence, and thinking on a higher and more abstract level than Level 1 
and Level 2. You will go beyond explaining or describing “how and why” to justifying the “how and why” 
through application and evidence. Level 3 items often involve making connections across time and place to 
explain a concept or a “big idea.” 
 

Skills Demonstrated:  Solve an open-ended problem with more, than one correct answer; create a pattern; 
generalize from given facts; relate knowledge from several sources; draw conclusions; make predictions; 
translate knowledge into new contexts; compare and discriminate between ideas; assess value of methods, 
concepts, theories, processes, and formulas; make choices based on a reasoned argument; verify the value 
of evidence, information, numbers, and data 

****DOK Level 4—Extended Reasoning 

Level 4 requires the complex reasoning of Level 3 with the addition of planning, investigating, applying 
significant conceptual understanding, and/or developing that will most likely require an extended period of 
time. You may be required to connect and relate ideas and concepts within the content area or among 
content areas in order to be at this highest level. The Level 4 items would be a show of evidence, through a 
task, a product, or an extended response, that the cognitive demands have been met. 

Skills Demonstrated:  Analyze and synthesize information from multiple sources; examine and explain 
alternative perspectives across a variety of sources; describe and illustrate how common themes are found 
across texts from different cultures; combine and synthesize ideas into new concepts. 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL1:  
Cite the textual evidence 
that most strongly 
supports an analysis of 
what the text says 
explicitly as well as 
inferences drawn from 
the text. 
 Beginning Learner 
Cites textual evidence that 
supports what the text says 
explicitly. 

Developing Learner 
Cites examples of textual 
evidence that support an analysis 
of what the text says explicitly 
and support basic inferences 
drawn from the text. 

Proficient Learner 
Cites the textual evidence that 
most strongly supports an 
analysis of what the text says 
explicitly and supports inferences 
drawn from the text. 

Distinguished Learner 
Cites the textual evidence that 
most strongly supports an in 
depth analysis of the text and 
supports complex inferences 
drawn from the text. 

 

Analysis  
Characterization  
Diction 
Evidence 
Figurative Language 
Imagery  
Genre  
Inferred  
Literary period  
Mood  
Plot  
Rhetorical Elements 
Explicit 
Style  
Syntax  
Tone  
Voice  

 Practice careful and attentive reading by 
using annotations and identifying literary 
components of both assigned texts and 
independent text choices  

 Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects  

 Exhibit knowledge of what “analysis” means 
as compared to “summary,” “paraphrase,” 
or “argument from opinion” – analysis is the 
positing of a thesis about a text based solely 
on an unbiased evaluation of the literary 
elements (e.g., tone, diction, syntax, 
imagery, figurative language, plot 
construction, characterization)  

 Annotate texts (both formally and 
informally) as you read in order to gather 
text evidence for claims and for analyses  

 Practice reading texts within the prescribed 
time limit for grade-level expectations (for 
example, completing a 300 page book 
within the number of days delineated by 
your assignment) 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL2: 
Determine a theme 
and/or central idea of a 
text and analyze its 
development over the 
course of the text, 
including its relationship 
to the characters, 
setting, and plot; 
provide an objective 
summary of the text. 
 
Beginning Learner     
Identifies a theme or central idea 
of a text; identifies characters, 
setting, and plot; and provides a 
summary of the text.    

Antagonist 
Biased/Unbiased 
Objective 
Central Idea 
Characterization 
Climax 
Dynamic 
Exposition 
Falling Action 
Mood 
Organizational Structure 
Plot Structure 
Protagonist 
Resolution 
Rising Action 
Setting 

 Understand the difference between theme 
and central idea 

 Concept: some texts are concrete in nature 
and deal literally with a topic, such as World 
War II (main idea), while other texts tell a 
story in order to connect with or make a 
point about a larger, more universal human 
experience such as “friendship” or 
“betrayal” (theme) 

 Practice summarizing a text in a way that 
makes it absolutely impossible to determine 
your personal feelings about the text 

 Make predictions about developing themes 
within your annotations and class notes, 
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Developing Learner     
Identifies a theme or central idea 
of a text; analyzes characters, 
setting, and plot; and provides an 
objective summary of the text.  
Proficient Learner     
Determines a theme or central 
idea of a text and analyzes its 
development over the course of a 
text, including its relationship to 
the characters, setting, and plot, 
and provides an objective 
summary of the text.  
Distinguished Learner     
Determines a complex theme or 
central idea and analyzes its 
development over the course of a 
text; assesses its thorough, 
objective summary of the text.  

Static 
Subjective 
Theme 
Tone 
Voice 

citing evidence that influences your evolving 
opinion 

 Make determinations regarding the theme 
or central idea, and allow it to change as 
you connect with the author and with other 
readers/lenses 

 Incorporate all literary elements into your 
determination of theme (tone, mood, 
imagery, organizational structure, narrative 
voice, etc.) 

 Identify how authors develop and support 
theme over time in the text 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELACC8RI6:  
Determine an author’s 
point of view or purpose 
in a text and analyze 
how the author 
acknowledges and 
responds to conflicting 
evidence or viewpoints. 
Beginning Learner     
Identifies an author's point of 
view or purpose in a text and 
provides basic examples where 
the author acknowledges or 
responds to conflicting evidence 
or viewpoints. 

Developing Learner  
Determines an author's point of 
view or purpose in a text and 
explains how the author 
acknowledges and responds to 
conflicting evidence or 
viewpoints.      
Proficient Learner    
Identifies an author's point of 
view or purpose in a text and 
analyzes how the author 
acknowledges and responds to 
conflicting evidence or 
viewpoints.  
Distinguished Learner     
Analyzes and evaluates an 
author's point of view or purpose 
in a text and evaluates the 
rhetorical effect of how the 
author acknowledges and 
responds to conflicting evidence 
or viewpoints. 

Bias  
Audience  
Purpose  
Point of View 
Editorial  
Spin  
Political Platform  
Party Affiliation 
Journalism  
Propaganda 
Logical Fallacy  
Counter-claim  
Analyze 

 Recognize and trace the development of an 
author’s argument, point of view, or 
perspective in text  

 Recognize author bias both when it is overt 
and when it subtle; subtle bias is often 
expressed through diction (think, for 
example, of the difference in connotation 
between a newscaster describing someone 
as a radical and another describing him or 
her as an activist)  

 Understand and apply knowledge of 
exploration of counter-claims within an 
argument or opinion piece  

 Practice summarizing works without 
editorial bias, and be alert for unintended 
bias in your own work  

 Identify strengths and weaknesses of 
rhetorical devices (pathos, ethos, logos) 
used by the author to respond to conflicting 
viewpoints or evidence 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL5: 
Compare and contrast 
the structure of two or 
more texts and analyze 
how the differing 
structure of each text 
contributes to its 
meaning and style. 
 
Beginning Learner     
Makes comparisons between 
the content of two texts.  
Developing Learner     
Compares and contrasts the 
structure of two texts, 
describing the connection to 
their meaning and style.  
Proficient Learner     
Compares and contrasts the 
structure of two or more 
texts, analyzing how the 
differing structure of each 
text contributes to its 
meaning and style.  
Distinguished Learner     
Thoroughly compares and 
contrasts the structure of two 
or more texts, analyzing how 
the differing structure of each 
text contributes to its 
meaning and style and 
assessing their effectiveness. 

Cause/effect  
Compare  
Contrast  
Dialogue  
Flashback  
Graphic organizer 
Parallelism  
In Medias Re 
Logical order 
Chronological order 
Pose/answer 
Similarity/difference 
Frame narrative 
Epistolary novel  
Organizational Structure 
Foreshadowing  

 Analyze and evaluate common 
organizational structures (e.g., 
chronological/logical order, cause and effect 
relationships, comparison and contrast, and 
problem and solution) 

 Understand and apply knowledge of 
voice/point of view, author’s purpose, genre 
expectations, audience, length, and format 
requirements 

 Recognize and understand the practical and 
literary merits of traditional structures such 
as similarity and difference, posing and 
answering a question, chronological order, 
etc. 

 Apply knowledge of plot structure devices 
such as frame narrative, epistolary novel, in 
medias res, flashback, and foreshadowing 

 Analyze and evaluate the impact of 
narrative voice on the structure of a novel 
(first person narration versus dialogue-
heavy text, for example) 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI1: 
Cite the textual evidence 
that most strongly 
supports an analysis of 
what the text says 
explicitly as well as 
inferences drawn from 
the text. 
Beginning Learner     
Identifies textual evidence to 
support an analysis of what the 
text says explicitly.  
Developing Learner     
Identifies examples of textual 
evidence to support an analysis of 

Abstract  
Allegory  
Analysis  
Analysis 
Annotation  
Antithesis  
Bias  
Diction  
Ethos  
Explicit  
Fact/Opinion 
Implicit  
Inferred  

 Practice close reading of both assigned texts 
and independent text choices 

 Read a wide variety of texts, including a 
variety of styles, genres, historical periods, 
authors, perspectives, and subjects 

 Exhibit knowledge of what “analysis” means 
as compared to “summary,” “paraphrase,” 
or “argument from opinion” 

 Produce evidence from the text for all 
claims and inferences, both in formal 
academic work and collaborative discussion 
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what the text says explicitly as 
well as inferences drawn from the 
text.  
Proficient Learner     
Identifies and cites the textual 
evidence that most strongly 
supports an analysis of what the 
text says explicitly as well as 
inferences drawn from the text.  
Distinguished Learner     
Identifies and cites the textual 
evidence that most strongly 
supports an extensive analysis 
of the text as well as complex 
inferences drawn from the 
text. 

Journalism  
Logical Fallacy  
Logos  
Parallelism  
Pathos  
Rhetoric  
Strategy  
 
 
 
 
 
 

 Annotate texts as you read, both formally 
for analytical reference and informally to 
cement comprehension 

 Distinguish between evidence which 
strongly supports a claim or position and 
details which may be irrelevant or 
extraneous 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL4: 
Determine the meaning 
of words and phrases as 
they are used in a text, 
including figurative and 
connotative meanings; 
analyze the impact of 
specific word choices on 
meaning and tone, 
including analogies or 
allusions to other texts. 
Beginning Learner     
Determines the denotative 
meaning of some words and 
phrases with explicit textual 
support (e.g., context clues, 
embedded definitions).  
Developing Learner     
Determines the meanings, 
including figurative and 
connotative meanings, of words 
and phrases with textual support 
(e.g., context clues, embedded 
definitions) and analyzes the 
impact of some specific word 
choices on meaning and tone, 
including analogies or allusions to 

other texts.  
Proficient Learner     
Determines the meanings, 
including figurative and 
connotative meanings, of words 
and phrases and analyzes the 
impact of specific word choices 
on meaning and tone, including 
analogies or allusions to other 
texts.  
Distinguished Learner     

Allusion  
Analogy  
Analyze  
Concrete  
Connotative 
Denotative  
Diction  
Figurative 
Hyperbole 
Onomatopoeia 
Symbolism 
Idiom  
Imagery  
Literal  
Metaphor  
Meter  
Nuance 
Personification 
Alliteration  
Rhyme  
Rhyme scheme  
Rhythm  
Simile  

 Evaluate and analyze the effect of sound in 
poetry and in narrative,  

 Concept-especially with regard to how 
sound itself can contribute to meaning, 
tone, or mood (for example, the alliterative 
“p” in “the pitter patter of plopping 
droplets” evoking the sensory experience of 
rain) 

  Identify and understand the impact of 
major types of figurative language as they 
are used in the text (for Eighth Grade: 
metaphor, simile, hyperbole, 
personification, and idioms) 

 Understand the difference between analogy 
and allusion:  

 an analogy uses one concrete 
example to make a point about 
another concept (for example, being 
on the internet is like driving a race 
car - it is fast and fun, but can be 
dangerous if used incorrectly),  

  an allusion is an indirect reference 
to another literary work or well-
known concept (for example, Randy 
was running for the office of mayor, 
and considered that little office in 
city hall to be Camelot) 

 Review and understand the basics of poetic 
structure and language appropriate to 
Eighth Grade (lyric and narrative forms, 
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Evaluates the effect of words and 
phrases, including figurative and 
connotative meanings, and 
analyzes and evaluates the effect 
of specific word choices on 
meaning and tone, including 
analogies or allusions to other 
texts. 

including ballad, sonnet, ode, free verse, 
etc. 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL3 
Analyze how particular 
lines of dialogue or 
incidents in a story or 
drama propel the action, 
reveal aspects of a 
character, or provoke a 
decision. 
Beginning Learner     
Identifies lines of dialogue or 
incidents in a story or drama that 
propel the action and reveal basic 
aspects of the character.  
Developing Learner     
Explains how specific lines of 
dialogue or incidents in a story or 
drama propel the action and 
reveal some aspects of the 
character.  
Proficient Learner     
Analyzes how specific lines of 
dialogue or incidents in a story or 
drama propel the action, reveal 
aspects of the character, or 
provoke a decision.  
Distinguished Learner     
Analyzes and evaluates the 
effectiveness of an author's use of 
dialogue or incidents in a story or 
drama to propel the action, reveal 
complex aspects of the character, 
or provoke a decision. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Climax  
Conflict  
Exposition  
Falling Action  
First Person narrative 
Second Person Narrative 
Third Person Narrative 
Omniscient  
Flashback 
Objective  
Plot  
Protagonist 
Foreshadowing  
Resolution 
Rising Action  
Static Character Dynamic 
Character Antagonist  
Structure 
Characterization 
Dialogue 
Subjective  

 Identify and analyze elements of plot: 
exposition, rising action, climax, falling 
action, resolution 

 Examine plot structure, including parallel or 
sub-plots, understanding the way in which 
conflict drives the action in a story  

 Identify and analyze the elements of 
characterization (a character’s thoughts, 
words, actions, appearance, experiences, 
etc.),   understanding the ways in which an 
author creates a multi-dimensional and 
changing character (or a flat and unchanging 
one) by building contextual information 
around that character 

 Understand the concept of narrative voice 
(first, second, or third person/omniscience, 
subjectivity, etc.) 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL7:  
Analyze the extent to 
which a filmed or live 
production of a story or 
drama stays faithful to 
or departs from the text 
or script, evaluating the 
choices made by the 
director or actors. 
Beginning Learner    
Indicates the section of a film of a 
story or drama that stays faithful 
to or departs from the text or 
script.  
 Developing Learner   
Explains the extent to which a 
film of a story or drama stays 
faithful to or departs from the 
text or script, identifying how 
differences made by the director 
or actors affect meaning.   
Proficient Learner     
Analyzes the extent to which a 
film of a story or drama stays 
faithful to or departs from the 
text or script, evaluating the 
choices made by the director or 
actors. 

Distinguished Learner     
Analyzes the extent to which a 
film of a story or drama stays 
faithful to or departs from the 
text or script, evaluating the 
choices made by the director or 
actors and proposing alternate 
ideas. 

 

Script  
Abridge  
Visual  
Rhetoric  
Drama  
Cinema  
Stage Direction 
Dialogue  
Pace  
Plot Structure 

 Critically view films or live productions 
based on books in order to evaluate the 
choices made by the director or actors  

 Identify motivating factors that drive 
director and actor decisions 

 Identify essential and non-essential aspects 
of plot when transferring a story to a 
different medium 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELACC8RL9:  
Analyze how a modern 
work of fiction draws on 
themes, patterns of 
events, or character 
types from myths, 
traditional stories, or 
religious works such as 
the Bible, including 
describing how the 

Allusion  
Allegory  
Myth  
Traditional  
Classical  
Archetype  
Homer  
Ovid  
Shakespeare  
Theme 
Pattern  

 Work to construct background knowledge 
of major foundational works from which 
modern literature draws (the Bible, the 
Quran, Homer, Ovid, Shakespeare, 
mythology from various cultures, etc.) 

 Understand and apply the concepts of 
allusion and allegory  

 Generalize concepts of setting, plot, 
characterization, and other narrative 
elements so that specific instances of these 
may be recognized as having thematic 
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material is rendered 
new. 
Beginning Learner    
 Establishes how a modern work 
of fiction draws on explicit 
patterns of events or character 
types from myths, traditional 
stories, or religious works. 
Developing Learner   
Establishes how a modern work 
of fiction draws on explicit 
themes, events, or character 
types from myths, traditional 
stories, or religious works, 
including how the material is 
rendered new.   
Proficient Learner     
Analyzes how a modern work of 
fiction draws on themes, patterns 
of events, or character types from 
myths, traditional stories, or 
religious works, including how the 
material is rendered new. 

Distinguished Learner     
Cites specific textual evidence to 
support an analysis and 
evaluation of how a modern work 
of fiction draws on inferential 
themes, patterns of events, or 
character types from myths, 
traditional stories, or religious 
works, including how the material 
is rendered new 

 

Greek Myth  
Roman Myth  
Coyote Trickster  
Anansi  
Spider  
Religious Works 

similarities or differences (for example 
“villain” or “dark and stormy night”)  

 Acquire or review basic knowledge of 
literary periods and major works 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RL6: 
Analyze how differences 
in the points of view of 
characters and the 
audience or reader (e.g., 
created through the use 
of dramatic irony) create 
such effects as suspense 
or humor. 
Beginning Learner     
Explains how differences in the 
points of view of the characters 
or the reader affect the text.  
Developing Learner     
Analyzes how differences in the 
points of view of the main 
characters or the reader affect 
the text and identifies suspense 
or humor in the text.  
Proficient Learner     

Audience  
Comedy  
Dramatic Irony  
Humor  
Irony  
Point of View 
Situational Irony  
Context  
Suspense  
Verbal Irony 

 Review and apply knowledge of the concept 
of dramatic irony, from which most 
suspense and comedy derives (dramatic 
irony exists when one or more characters in 
a text knows something crucial than the 
other character or characters do not know; 
for example, when the protagonist is about 
to step into a trap, but she doesn’t know it)  

 Be aware of this construction and try to 
identify examples in text and film where 
withheld knowledge creates suspense or 
humor  

 Apply the concept of dramatic irony in 
writing 
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Analyzes how differences in the 
points of view of the characters 
or the reader (e.g., created 
through the use of dramatic 
irony) create such effects as 
suspense or humor in the text.  
Distinguished Learner     
Analyzes how differences in the 
points of view of the characters 
and the reader (e.g., created 
through the use of dramatic 
irony) create such effects as 
suspense or humor and evaluates 
their effect on the text. 

Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI5: 
Analyze in detail the 
structure of a specific 
paragraph in a text, 
including the role of 
particular sentences in 
developing and refining 
a key concept. 
Beginning Learner     
Explains the basic structure of 
a specific paragraph in a text 
and describes the role of 
particular sentences in 
creating that structure.  
Developing Learner     
Determines the general 
structure of a specific 
paragraph in a text and 
describes the role of 
particular sentences in 
developing a key concept.  
Proficient Learner     
Analyzes in detail the 
structure of a specific 
paragraph in a text, including 
the role of particular 
sentences in developing and 
refining a key concept.  
Distinguished Learner     
Classifies the rhetorical effect 
of the structure of a specific 
paragraph in a text and its 
role in the text as a whole, 
including the role of particular 
sentences in developing, 
refining, and communicating a 
key concept. 
 
 

Body Paragraph 
Subordinate Clause 
Independent Clause  
Clause  
Conclusion  
Evidence  
In-text Citation  
Introduction  
Modifier Develop Fluency 
Role Quote Text 
Structure Anecdote 
Bibliography 
Phrase  
Support  
Topic sentence 
Transition  
 

 Analyze and evaluate common textual 
features (e.g., paragraphs, topic sentences, 
introduction, conclusion, footnotes, index, 
bibliography)  

 Analyze and evaluate common 
organizational structures (e.g. 
chronological/logical order, cause and effect 
relationships, comparison and contrast, 
problem and solution, order of importance, 
question and answer)  

 Review and apply knowledge of varying 
sentence structures, noting those that are 
most effective in a given text (beginning 
with a subordinate clause, for example, or 
the effective placement of phrases and 
modifiers)  

 Recognize the effective placement of topic 
sentences in informational documents  

 Note the differences in structure for 
paragraphs that present evidence, provide a 
quote, share an anecdote, or include other 
types of support 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI3: 
Analyze how a text 
makes connections 
among and distinctions 
between individuals, 
ideas, or events (e.g., 
through comparisons, 
analogies, or 
categories). 
Beginning Learner     
Explains how a text makes explicit 
connections among and 
distinctions between individuals, 
ideas, or events (e.g., through 
comparisons).  
Developing Learner     
Interprets how a text makes 
explicit connections among and 
distinctions between individuals, 
ideas, or events (e.g., through 
categories).  
Proficient Learner     
Analyzes how a text makes 
connections among and 
distinctions between individuals, 
ideas, or events (e.g., through 
analogies).  
Distinguished Learner     
Evaluates how a text makes 
connections among and 
distinctions between individuals, 
ideas, or events and their impact 
on the text. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Abstract  
Analogy  
Bias  
Body  
Categories  
Category  
Comparison  
Conclusion  
Footnote 
Similarity/Difference 
Analysis  
Glossary  
Index  
Interconnection 
Distinction 
In-text citation  
 
 
 
 

 Read closely to determine how authors 
develop key individuals, ideas, or events in a 
text  

 Include examination of author’s purpose, 
intended audience, and possible biases 
when analyzing text  

 Notice structure and 
connections/distinctions in everyday 
informational texts, and form opinions 
about the appropriateness of a given 
structure for a given purpose (for example, 
notice the logical connections between 
things like the placement of items within a 
grocery store, or the grouping of texts in a 
library)  

 Analyze the significance of key individuals, 
events, or ideas in a text  

 Practice a variety of communication 
strategies for conveying information 
(whether an analogy is more effective than 
a direct description, for instance) 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8RI8: 
Delineate and evaluate 
the argument and 
specific claims in a text, 
assessing whether the 
reasoning is sound and 
the evidence is relevant 
and sufficient; recognize 
when irrelevant 
evidence is introduced. 
Beginning Learner     
Determines the basic argument 
and claims in a text, describing 
the evidence used to support the 
claims.  
Developing Learner     
Delineates and evaluates the 
argument and specific claims in a 
text, assessing whether the 
evidence is relevant.  
Proficient Learner     
Delineates and evaluates the 
argument and specific claims in a 
text, assessing whether the 
reasoning is sound and the 
evidence is relevant and 
sufficient, and recognizes when 
irrelevant evidence is introduced.  
Distinguished Learner     
Classifies and evaluates the 
argument and specific claims in a 
text, citing specific language in an 
assessment of whether the 
reasoning is sound and the 
evidence is relevant and 
sufficient, and recognizes when 
irrelevant evidence is introduced 
and justifies reasoning. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Argument  
Bandwagon  
Claim  
Deduction  
Delineate  
Ethos  
Evaluate 
Evidence  
Extraneous  
Hasty Generalization 
Induction 
Logic  
Logical Fallacy  
Logos  
Pathos  
Premise  
Reasoning  
Rebuttal  
Support 
Syllogism  
Valid  

 Apply knowledge of common organizational 
structures for arguments (cause and effect, 
for example)  

 Acquire or review knowledge of the types of 
logical fallacies commonly used in argument 
(see vocabulary below)  

 Acquire or review knowledge of syllogisms, 
inductive reasoning, and deductive 
reasoning  

 Make it a practice to provide valid and 
logical evidence and support for all claims, 
formal or informal, and require the same 
from discourse with others  

 Extract extraneous information from an 
argument 
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Standard and 
Achievement Level 

Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE8W1: 
Write arguments to 
support claims with 
clear reasons and 
relevant evidence. 
Beginning Learner     
Attempts to write basic 
arguments to support a claim 
with reasons.  
Developing Learner     
Writes general arguments to 
support a claim with reasons and 
evidence.  
Proficient Learner     
Writes arguments to support a 
claim with clear reasons and 
relevant evidence.  
Distinguished Learner     
Writes conclusive arguments to 
support a claim with clear reasons 
and analysis of relevant evidence. 

Acknowledge Conclusion  
Argument  
Body  
Claim  
Clause  
Cohesion  
Counterclaim  
Credible  
Distinguish  
Evidence  
Fallacy  
Formal Style (APA, MLA)  
Bias  
Introduction  
Phrase  
Rhetoric 
Transition  
Valid  

 Employ knowledge of appropriate 
organizational structures for argument 
writing that include a focus for audience 
and purpose  

 Use appropriate transitions for optimal 
clarity and coherence  

 Exclude extraneous, irrelevant, or overly 
trivial information  

 Employ knowledge of rhetorical strategies 
and structural strategies, such as parallel 
structure or purposeful repetition  

 Use sophisticated strategies for closure 
(such as a call to action), and avoid 
reiterating the points of your argument  

 Use sophisticated strategies for 
introduction, such as a powerful anecdotal 
story, and avoid listing the points you will 
make in your argument  

 Artfully employ the exploration of 
counterclaims and knowledge of audience 
bias in your arguments 

Standard and 
Achievement Level 

Descriptors 

   

     Key Vocabulary 

                 

                 Skills and Concepts 

ELAGSE8RI10: 
By the end of the year, 
read and comprehend 
literary nonfiction at the 
high end of the grades 
6-8 text complexity band 
independently and 
proficiently. 
 

Literary  
Fiction 
Informational  
Non-fiction  
Genre 
 Claim  
Argument 
 Rhetoric  
Summary  
Analysis  
Annotation  
Evidence 
Inference  
Citation 
 Journal 
 Memoir 
 Periodical 

 Practice careful and attentive reading of 
both assigned texts and independent text 
choices  

  Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects 

 Use annotation and note-taking  

 Choose works from multiple genres, 
cultures, and historical periods  

 Consider keeping a notebook of texts read 
with notes, annotations, and any relevant 
student work produced 
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 Biography 
Autobiography Literary 
Non-fiction 

Standard and 
Achievement Level 

Descriptors 

 
     Key Vocabulary 

 
                Skill and Concepts 

ELACC8W2:  
Write 
informative/explanatory 
texts to examine a topic 
and convey ideas, 
concepts, and 
information through the 
selection, organization, 
and analysis of relevant 
content.  
Beginning Learner- 
Attempts to write 
informative/explanatory texts to 
examine a topic and convey 
information through the selection 
and organization of information. 
a. Introduces a topic, organizes 
ideas into categories, and 
attempts to include formatting 
(e.g., headings) and graphics (e.g., 
charts, tables). b. Develops the 
topic with relevant facts or other 
information and examples. c. 
Attempts to use appropriate 
transitions. d. Uses appropriate 
language to inform about or 
explain the topic. e. Attempts to 
establish a formal style. f. 
Provides a concluding statement. 

Developing Learner- 
Writes general 
informative/explanatory texts to 
examine a topic and convey ideas 
and information through the 
selection and organization of 
relevant content. a. Introduces a 
topic, organizes ideas and 
information into broader 
categories, and includes some 
formatting (e.g., headings), 
graphics (e.g., charts, tables), and 
multimedia. b. Develops the topic 
with relevant facts, definitions, or 
other information and examples. 
c. Uses appropriate transitions to 
clarify the relationships among 
ideas and concepts. d. Uses clear 
language to inform about or 
explain the topic. e. Establishes a 
formal style. f. Provides a 
concluding statement or section 
that follows from and supports 
the information presented. 

Informative  
Expository  
Explanatory  
Topic  
Relevant  
Pre-write  
Graphics  
Multimedia  
Multimodal  
Transition  
Relationship  
Domain-specific  
Formal Style (APA, MLA) 
Cohesion  
Extraneous 
Format  
Concrete  
Literal  
Denotation 
Connotation 

 Employ knowledge of appropriate 
organizational structures for informative 
writing that include a focus for audience 
and purpose 

 Use appropriate transitions for optimal 
clarity and coherence  

 Exclude extraneous, irrelevant, or overly 
trivial information  

 Cite appropriately and avoid plagiarism  

 Effectively employ your knowledge of 
technology to enhance your assembly of 
information, charts, graphs, maps, or other 
aids  

 Use sophisticated strategies for closure 
(such as a call to action), and avoid 
reiterating the points of your exposition 

 Use sophisticated strategies for 
introduction, such as a powerful anecdotal 
story, and avoid listing the facts you will 
cover in your exposition  

 Be alert to the need to exclude personal 
opinions and biases from your 
informative/explanatory writing 
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Proficient Learner- 
Writes informative/explanatory 
texts to examine a topic and 
convey ideas, concepts, and 
information through the 
selection, organization, and 
analysis of relevant content. a. 
Introduces a topic clearly, 
previewing what is to follow; 
organizes ideas, concepts, and 
information into broader 
categories; and includes 
formatting (e.g., headings), 
graphics (e.g., charts, tables), and 
multimedia when useful to aiding 
comprehension. b. Develops the 
topic with relevant, well-chosen 
facts, definitions, concrete 
details, quotations, or other 
information and examples. c. 
Uses appropriate and varied 
transitions to create cohesion and 
clarify the relationships among 
ideas and concepts. d. Uses 
precise language and domain-
specific vocabulary to inform 
about or explain the topic. e. 
Establishes and maintains a 
formal style. f. Provides a 
concluding statement or section 
that follows from and supports 
the information or explanation 
presented. 

Distinguished Learner-  
Writes precise 
informative/explanatory texts to 
examine a topic and convey ideas, 
concepts, and information 
through the selection, 
organization, and analysis of 
relevant content. a. Clearly and 
concisely introduces a topic, 
previewing what is to follow; 
seamlessly organizes ideas, 
concepts, and information into 
broader categories; and includes 
various formatting (e.g., 
headings), graphics (e.g., charts, 
tables), and multimedia when 
useful to aiding comprehension. 
b. Develops the topic with 
relevant, well-chosen facts, 
definitions, concrete details, 
quotations, or other information 
and examples from reliable 
sources. c. Uses a variety of 
appropriate transitions to create 
cohesion and clarify the 
relationships among ideas and 
concepts and allow the 
information to flow. d. Uses 
precise language and domain-
specific vocabulary to eloquently 
inform about or explain the topic. 
e. Establishes and maintains a 
formal style throughout the piece 
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of writing. f. Provides a 
compelling Grade 8 Georgia End-
of-Grade: English Language Arts 
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Department of Education Page 9 
of 13 All Rights Reserved 
concluding statement or section 
that follows from and supports 
the information or explanation 
presented. 

        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELAGSE8RI9:  
Analyze a case in which 
two or more texts 
provide conflicting 
information on the same 
topic and identify where 
the texts disagree on 
matters of fact or 
interpretation.  
Beginning Learner-Identifies a 
case in which two texts provide 
conflicting information on the 
same topic and attempts to 
identify where the texts disagree. 
Developing Learner- 
Identifies a case in which two 
texts provide conflicting 
information on the same topic 
and identifies where the texts 
disagree on matters of fact. 
Proficient Learner-Analyzes a 
case in which two or more texts 
provide conflicting information on 
the same topic and identifies 
where the texts disagree on 
matters of fact or interpretation. 
Distinguished Learner-Analyzes a 
case in which two or more texts 
provide conflicting information on 
the same topic and identifies 
where the texts disagree on 
matters of fact or interpretation, 
assessing the strength or 
reliability of each. 

Compare/contrast Spin 
Bias  
Venn Diagram 
Interpretation Conflict  
Case 
Point of View  
Fact 
Validity  
Rhetoric  
Analyze 

 Employ knowledge of organizational 
structures relevant to multiple or competing 
information or points of view (e.g., 
similarities/differences, compare/contrast, 
cause/effect) 

 Read a wide variety of texts across genres, 
historical periods, styles, and points of view,  

 read a wide of variety of texts on single 
topics or current topics of debate in our 
country and in the world in order to make a 
considered assessment of alternative points 
of view 

 Make it a practice to construct your own 
assessment of the validity of a claim  

 Rely on the ability to identify fallacies and 
unsupported claims versus solid arguments 

        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELAGSE8RI4: Determine 
the meaning of words and 
phrases as they are used in 
a text, including figurative, 
connotative, and technical 
meanings; analyze the 
impact of specific word 

Domain-Specific 
Figurative 
Connotation/Connotative 
Denotation  
Concrete  
Literal  

 Analyze and evaluate the effect of sound, 
form, non-literal language such as idioms 
and figures of speech, and graphics to aid in 
comprehension of complex informational 
text  
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choices on meaning and 
tone, including analogies. 

Beginning Learner-Determines 
the literal meaning of words and 
phrases as they are used in a text, 
with textual support (e.g., context 
clues, embedded definitions), and 
identifies the effect of basic 
specific word choices on meaning 
and tone. 
Developing Learner-
Determines the meanings, 
including common figurative, 
connotative, and technical 
meanings, of words and phrases 
as they are used in a text with 
textual support (e.g., context 
clues, embedded definitions) and 
explains the impact of specific 
word choices on meaning and 
tone, including analogies or 
allusions to other texts. 
Proficient Learner- Determines 
the meanings, including 
figurative, connotative, and 
technical meanings, of words and 
phrases as they are used in a text 
and analyzes the impact of 
specific word choices on meaning 
and tone, including analogies or 
allusions to other texts. 
Distinguished Learner- 
Interprets the meanings, 
including figurative, connotative, 
and technical meanings, of words 
and phrases as they are used in a 
text and evaluates the rhetorical 
effect of specific word choices on 
meaning and tone, including 
analogies or allusions to other 
texts. 

Idiom  
Nuance  
Analogy  
Allusion  
Diction  
Tone 
Root  
Etymology  
Discipline 

 Analyze and evaluate how an author’s use 
of          words creates tone, mood, or focus 
in informational text  

 Understand and apply knowledge of how   
diction changes for varying audiences and 
purposes  

 Acquire and apply knowledge of domain-
specific terms for certain kinds of 
informational texts such as contracts or 
applications  

 Determine pronunciations, meanings, 
alternate word choices, parts of speech and 
etymologies of words as needed, using 
context to aid in identifying the meaning of 
unfamiliar words 

        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELAGSE8RI7: Evaluate 
the advantages and 
disadvantages of using 
different mediums (e.g., 
print or digital text, 
video, multimedia) to 
present a particular 
topic or idea. 
Beginning Learner-Identifies 

an explicit topic or idea presented 
in two different media (e.g., print 
or digital text, video, multimedia). 

Media/Medium  
Digital  
Film  
Print  
Journalism  
Cyber  
Multimodal  
Multimedia  
Embedded  
Platform  
Blog  

 Maintain and continue to build upon 
knowledge of and expertise in cutting-edge 
media applications  

 Acquire or review basic knowledge of 
aesthetic elements of various media (color, 
lighting, and camera angle in visual media, 
for example)  

 Determine preferred media based upon the 
appropriateness and effectiveness of certain 
tools for particular types of communication 
(for example, instructions for a walk-
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Developing Learner-
Compares and contrasts the use 
of different media (e.g., print or 
digital text, video, multimedia) in 
presenting a particular topic or 
idea. 
Proficient Learner- 
Evaluates the advantages and 
disadvantages of using different 
media (e.g., print or digital text, 
video, multimedia) to present a 
particular topic or idea. 

Distinguished Learner-
Assesses the advantages and 
disadvantages of using different 
media (e.g., print or digital text, 
video, multimedia) to present a 
particular topic or idea, providing 
specific details and evidence to 
support the evaluation. 

Evaluate  
Wiki  
Disadvantage 
PowerPoint  
Advantage  
Prezi  
Film 

through of a difficult video game often 
benefit from a visual platform, such as 
YouTube, while print platform such as a blog 
or wiki may be the best medium for an 
interactive discussion) 

 Become a more sophisticated and analytical 
consumer of media, evaluating texts that 
you consume in all formats for their 
effectiveness 

        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELACC8RL10: By the end 
of the year, read and 
comprehend literature, 
including stories, 
dramas, and poems, at 
the high end of grades 
6- 8 text complexity 
band independently and 
proficiently. 
Beginning Learner 
 
 
 
 

Literary  
Fiction  
Informational 
 Non-Fiction  
Genre  
Claim  
Plot  
Setting  
Character  
Analysis 
Annotation  
Evidence  
Inference  
Summary  
Prosody 

 
 

• Practice careful and attentive reading of both 
assigned texts and independent text choices  

• Read a wide variety of texts, including a 
variety of styles, genres, literary periods, 
authors, perspectives, and subjects  

• Use annotation and note-taking  
• Read within appropriate time frame for 

extended text  
• Choose works from multiple genres, cultures, 

and literary periods 
• Consider keeping a notebook of texts read 

with notes, annotations, and any relevant 
student work produced  

• Use self-correction when subsequent reading 
indicates an earlier miscue (self-monitoring 
and self-correcting)  

• Read with a rhythm, flow, and meter that 
sounds like everyday speech (prosody) 
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        Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELACC8W5: 
With some guidance and 
support from peers and 
adults, develop and 
strengthen writing as needed 
by planning, revising, editing, 
rewriting, or trying a new 
approach, focusing on how 
well purpose and audience 
have been addressed. (Editing 
for conventions should 
demonstrate command of 
Language standards 1–3 up to 
and including Eighth Grade.) 
Beginning Learner: 
With guidance and support from 
peers and adults, strengthens 
writing as needed by planning, 
revising, and editing. 

Developing Learner: 
With guidance and support from 
peers and adults, develops and 
strengthens writing by planning, 
revising, editing, and rewriting, 
taking into consideration how 
well purpose and audience have 
been addressed. 

Proficient Learner: 
With minimal guidance and 
support from peers and adults, 
develops and strengthens writing 
as needed by planning, revising, 
editing, rewriting, or trying a new 
approach, focusing on how well 
purpose and audience have been 
addressed. 

Distinguished Learner: 
With support from peers and 
adults, develops, elaborates on, 
and strengthens writing as 
needed by using strategic 
planning, concise revising, 
accurate editing and rewriting, 
and trying new approaches, 
focusing on how well purpose and 
audience have been addressed. 
 
 
 
 
 
 

Writing Process  
Development  
Strategy  
Fluency  
Diction  
Organization  
Planning  
Revising  
Editing  
Drafting 
Peer  
Grammar  
Conventions  
Brainstorm 

 Practice using multiple steps of the writing 
process in your writing as often as possible, 
with special focus on the evolution of your 
piece between the first and second drafts  

 Emulate the styles of writers you admire in 
order to broaden your scope and skill set  

 Note the admonition in standard W5 to “try 
a new approach,” and be aware that 
sometimes it is best to make a new start 
when editing is not yielding the desired 
results  

 Review and maintain your knowledge of the 
basic grammatical, spelling, capitalization, 
and punctuation rules of standard English; 
sometimes, these can become rusty as a 
student progresses past the elementary 
grades 
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Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELACC8W7:  
Conduct short research 
projects to answer a 
question (including a 
self-generated 
question), drawing on 
several sources and 
generating additional 
related, focused 
questions that allow for 
multiple avenues of 
exploration. 
Beginning Learner 
Conducts short research projects 
to answer a question, drawing on 
a source. 

Developing Learner: 
Conducts short research projects 
to answer a question, drawing on 
a few sources and attempting to 
generate additional related 
questions 

Proficient Learner: 
Conducts short research projects 
to answer a question, drawing on 
several sources and generating 
additional related, focused 
questions for further research 
and investigation. 

Distinguished Learner: 
Conducts short research projects 
to answer a question, drawing on 
several reliable sources and 
generating additional related, 
focused, higher-level questions 
for further research and 
investigation. 

Research  
Inquiry  
Focused  
question  
Source  
Citation  
Annotation  
Archive  
Access  
Platform  
Thesis  
Hypothesis  
Manuscript  
style (APA, MLA)  
Navigate  
Website 

 Apply knowledge of which venues and 
resources are most appropriate for a given 
search (i.e., when you need to access 
scientific journal articles as opposed to 
archived news footage)  

 Use background knowledge and considered 
judgment when evaluating sources for 
research  

 Cite appropriately and avoid plagiarism  

 Apply knowledge of informational texts and 
other content areas (such as how to 
generate an arguable thesis or scientific 
hypothesis) when constructing self-
generated topics for inquiry  

 Use appropriate parameters of focus in 
inquiries (neither too broad nor too narrow 
for adequate inquiry)  

 Think critically, making sophisticated and 
unusual connections among ideas when 
developing multiple avenues of exploration 

Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELACC8W8:  
Gather relevant 
information from 
multiple print and digital 
sources, using search 
terms effectively; assess 
the credibility and 
accuracy of each source; 
and quote or paraphrase 
the data and conclusions 

Print Source 
 Digital Source  
Summarize  
Paraphrase  
Plagiarism  
Citation  
Annotation  
Platform  
Website  
Portal  

 Apply knowledge of which venues and 
resources are most appropriate for a given 
search (i.e., when you need to access 
scientific journal articles as opposed to 
archived news footage)  

 Use background knowledge and considered 
judgment when evaluating sources for 
research  

 Cite appropriately and avoid plagiarism  

 Accurately summarize without bias  



 Student Learning Guide: Clarifying the Learning Targets- Unit 2 
 

20 
 

8th Grade 

ELA 
 

of others while avoiding 
plagiarism and following 
a standard format for 
citation. 
Beginning Learner- 
Gathers information from print 
and/or digital sources, attempting 
to use search terms, and assesses 
the accuracy of 
each source while avoiding 
plagiarism. 

Developing Learner- 
Gathers information from 
multiple print and digital sources, 
using search terms; assesses the 
accuracy of each 
Gathers information from 
multiple print and digital sources, 
using search terms; assesses the 
accuracy of each 
Proficient Learner- 
Gathers relevant information 
from multiple print and digital 
sources, using search terms 
effectively; assesses the 
credibility and accuracy of each 
source; and quotes or 
paraphrases the data and 
conclusions of others while 
avoiding plagiarism and following 
a standard format for citation. 

Distinguished Learner- 
Gathers relevant and important 
information from multiple print 
and digital sources, using search 
terms effectively; evaluates and 
analyzes the credibility and 
accuracy of each source; and 
quotes or precisely paraphrases 
the data and conclusions of 
others while avoiding plagiarism 
and always following a standard 
format for citation. 

Navigation  
Credible 
Integration Gather  
Synthesis  
Relevant  
Chicago Style  
Accurate  
Turabian Style 

 Annotate formally and informally 

  Learn about and use the latest digital 
trends for gathering and sharing 
information  

 Suggest new technologies for the classroom, 
and encourage peers and instructors to 
explore new technologies  

 Acquire keyboarding skills adequate to 
produce text in the quantities and within 
the time limits required 

Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELACC8W9:  
Draw evidence from 
literary or informational 
texts to support 
analysis, reflection, and 
research. 
 

Literary 
Rhetorical Summary 
Paraphrase  
Analysis  
Précis Diction 
Syntax 
Tone 
Imagery  
Figurative language 
Delineate  
Evaluate  
Rhetoric  

 Incorporate warranted commentary on how 
and why the author employs specific 
strategies (e.g., literary elements, rhetorical 
strategies, organizational ploys) to achieve 
desired effects  

 Produce writing that establishes an 
appropriate organizational structure, sets a 
context, and engages the reader when 
producing analysis of literary elements or 
rhetorical strategies in essay form  
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Claim 
 

 Maintain a focus on audience and purpose 
throughout 

Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

ELACC8L1:  
Demonstrate command 
of the conventions of 
standard English 
grammar and usage 
when writing or 
speaking. 
Beginning Learner- 
Demonstrates understanding of 
the basic conventions of standard 
English grammar and usage when 
writing or speaking 

Developing Learner- 
Demonstrates a general 
understanding of the conventions 
of standard English grammar and 
usage when writing or speaking 

Proficient Learner- 
Demonstrates command of the 
conventions of standard English 
grammar and usage when writing 
or speaking 

Distinguished Learner- 
Demonstrates a consistent, strong 
command of the conventions of 
standard English grammar and 
usage when writing or speaking 
 

Verbal  
Gerund 
 Participle  
Infinitive  
Active voice  
Passive Voice  
Indicative  
Imperative  
Interrogative  
Conditional  
Subjective  
Standard  
English  
Grammar  
Conventions 

 Consistently review and maintain the 
aggregate of grammatical knowledge that 
you have been acquiring throughout your 
academic career; students tend to forget 
grammatical principles  

 Review and reinforce your knowledge of 
active and passive voice, avoiding lengthy 
constructions in passive voice in your 
writing  

 Be aware of the need for variety in your 
sentence construction, employing your 
knowledge of phrases and clauses to use 
compound, complex, and 
compound/complex sentences regularly 

Standard and 
Achievement Level 

Descriptors 

 
Key Vocabulary 

 
Skill and Concepts 

Beginning Learner- 
Uses general, academic, and 
domain-specific words and 
phrases and gathers vocabulary 
knowledge when considering a 
word or phrase important to 
comprehension or expression. 

Developing Learner- 
Acquires and uses some grade 
appropriate general, academic, 
and domain-specific words and 
phrases and gathers vocabulary 
knowledge when considering a 
word or phrase important to 
comprehension or expression. 

Proficient Learner- 
Acquires and accurately uses 
grade-appropriate general, 
academic, and domain-specific 
words and phrases and gathers 
vocabulary knowledge when 

Figurative  
Connotative  
Literal  
Concrete  
Technical  
Academic 
Diction  
Cumulative  
Author’s purpose 
Domain-specific 
Comprehension 
Expression 

 Be independent and proactive in the 
acquisition of new vocabulary  

 Acquire or review foundational knowledge 
of roots, pre-fixes, suffixes, and other 
structural tools for decoding new 
vocabulary  

 Understand and apply knowledge of the 
concepts of literal and figurative meaning  

 Differentiate between situations that 
require formal diction and those that do not  

 Examine author’s purpose in word choice 
and be aware of your own purpose when 
choosing language  

 Analyze the cumulative effect of diction on 
a text 
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considering a word or phrase 
important to comprehension or 
expression. 

Distinguished Learner- 
Acquires and accurately uses 
above-grade general, academic, 
and domain-specific words and 
phrases and gathers and uses 
vocabulary knowledge when 
considering a word or phrase 
important to comprehension or 
expression. 
 

 
 
 
 
 

 

Sample Questions 
ELACC8RL4: Determine the meaning of words and phrases as they are used in a text, including figurative 
and connotative meanings; analyze the impact of specific word choices on meaning and tone, including 
analogies or allusions to other texts. 
ELACC8RI4: Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze the impact of specific word choices on meaning and tone, 
including analogies or allusions to other texts. 

 

Directions: Answer the following question(s) 

1) What is an example of allusion in the passage below? 

The new substitute teacher walked in and the air suddenly got ten degrees colder. She looked like she 

was ancient, and was constantly tapping her foot. I would not have been surprised if she was the wicked 

witch that ate Hansel and Gretel. Her voice screeched when she spoke, especially when she cackled and 

said "I am your teacher now!"  

A The air getting ten degrees colder, because it is extreme exaggeration 

B Constantly tapping her foot, because it references a sound.  

C The wicked witch from Hansel and Gretel, because it references the fairytale Hansel and Gretel.  

D Her voice screeched, because it references the sound of her voice. 

 

2) Which is NOT an example of a metaphor? 

A "This momentous decree is a great beacon light of hope"  

B "In a sense, we have come to our nation’s capital to cash a check"  

C "Now is the time to lift our nation from the quicksands of racial injustice"  

D "Let freedom ring from Stone Mountain of Georgia" 
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Sample Questions 

ELACC8RI6: Determine an author’s point of view or purpose in a text and analyze how the author 

acknowledges and responds to conflicting evidence or viewpoints. 

ELACC8RI8: Delineate and evaluate the argument and specific claims in a text, assessing whether the 

reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is in-

troduced. 

ELACC8RI10: By the end of the year, read and comprehend literary nonfiction at the high end of the 

grades 6-8 text complexity band independently and proficiently. 

Directions: Answer the following question(s). 
 
Read the following excerpt from a document included with a new MP3 player.  

Your new MP3 player ("Product") carries a Standard Warranty Period of one (1) year from the date of 
purchase. This Limited Warranty provides that the Product will be free from defects in material and 
workmanship and will conform to our specification for the particular Product. Our entire liability for any 
defective Product shall in no event exceed the purchase price for the defective Product. If any defect is 
found, the Product may be returned to the manufacturer for repair or refund.  

 
3) ** What is the main purpose of this document? 

A to advertise the features of the MP3 player  

B to provide information on the company's return policy  

C to give instructions on how to use the MP3 player  

D to guarantee that the MP3 player will never break 

 

The following excerpt is from a NASA article on dark matter. Read the excerpt and answer the ques-

tion that follows. 

In general, astronomers learn about the Uni-

verse by the electromagnetic radiation (or light) 

that we see from it. The light we see is in the 

form of radio waves, infrared, optical, ultravio-

let, X– ray, and gamma–ray emission. But what 

if there is material in the Universe that does not 

glow? How will we ever know it is there? How 

can we tell how much of it there is? How do we 

know what it is? Such material is called "dark 

matter," and astronomers now believe that 

most of the material in the universe is made of 

this. It is material that does not emit sufficient 

light for us to directly detect it, yet there are a 

variety of ways that we can indirectly detect it. 

The most common method involves the fact 

that dark matter has a gravitational pull on both 

the light and the sources of light that we can 

see. From the effects of "extra" gravity that we 

detect, we infer how much mass must be pre-

sent. 
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Directions: Answer the following question(s). 

4)     *** Which claim is MOST supported by the underlined references to gravity in the second  
           paragraph? 

A. Scientists can detect dark matter even though it does not emit light. 
B. Light is emitted from matter in various forms, including radio waves. 
C. Gravity can affect dark matter and allow scientists to find it.  
D. Dark matter makes up most of the material in the Universe. 

 

Sample Questions 

ELACC8RI9: Analyze a case in which two or more texts provide conflicting information on the same topic 
and identify where the texts disagree on matters of fact or interpretation. 

Directions: Answer the following question(s). 

A student is writing a research report about President Roosevelt's New Deal for her history teacher. 
She found two trustworthy sources. Read the sources and the question that follows. 

Source 1 During the Great Depression, 
President Roosevelt started experimental 
projects. These are known as the New Deal. The 
New Deal aimed to restore prosperity to 
Americans. This forever changed the federal 
government's relationship with its constituents. 
For the first time in history, the federal 
government took responsibility for the U.S 
economy. The New Deal gave Americans hope 
through the dark times of the Great Depression. 

Source 2 The New Deal was comprehensive in 
its approach; however, it failed to end the Great 
Depression. Many conservatives argued that 
Roosevelt more than doubled the national debt. 
The liberals argued that his policies barely made 
a dent to the problem of income inequality. In 
addition, the New Deal granted too much 
power to the government and many of its 
programs favored whites over African 
Americans, discriminating against those most in 
need. 
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5)     *** Which sentence within Source 2 conflicts with the information within Source 1?  

A The New Deal was comprehensive in its approach; however, it failed to end the Great 
Depression.  

B Many conservatives argued that Roosevelt more than doubled the national debt.  
C The liberals argued that his policies barely made a dent to the problem of income inequality.  
D In addition, the New Deal granted too much power to the government and many of its programs 

favored whites over African Americans, discriminating against those most in need. 
 
 

Notes 
 
 
 
 
 
 
 
 
 
 
 

 
 

Sample Questions 

ELACC8W2: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and 
information through the selection, organization, and analysis of relevant content. 

ELACC8W9: Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

Directions: Answer the following question(s). 

A student is writing an essay for history class. The student wants to revise the draft to make the 
language more precise. Read the draft and complete the task that follows.  

When citizens live together in a society, those citizens can share the cost of certain services, goods, and 
property that everyone can access. After all, most individuals on their own cannot afford to buy entire 
parks, police forces, or fireworks shows. However, when individuals pool their money, they can afford 
these things and more that enrich and protect the lives of all of the citizens.  

One way that citizens "pool their money" is by paying taxes. Taxes are how the whole group collects 
dollars to cover group costs. There are different types of taxes to achieve these means: sales tax, 
property tax, income tax, tobacco tax, fuel tax, and many more. Taxes are often viewed negatively. 
However, they do provide the means to purchase beneficial goods, services, and property that the 
members of a society need and want.  
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6)  ** Revise the essay by selecting the sentence that best replaces the underlined sentence to add  
     more precise information for the audience and purpose. 

A Taxes are the means by which a society collects money to cover public costs.  
B Taxes collect money to buy what is necessary for the public.  
C Taxes are how society is supposed to pay for all the people in it.  
D Taxes are how private citizens pay for the things that public citizens want. 

 

Sample Questions 

ELACC8W5: With some guidance and support from peers and adults, develop and strengthen writing as 
needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose 
and audience have been addressed. 

Directions: Answer the following question(s). 

Read the following sentence. 

7) *Lombardi took an assistant coaching job for the New York Giants. What is the best word to 
replace the underlined word in the sentence and still convey the same meaning?  

A stole  
B accepted  
C wanted  
D led 

 
 

Notes 
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Sample Questions 

ELACC8W7: Conduct short research projects to answer a question (including a self-generated question), 
drawing on several sources and generating additional related, focused questions that allow for multiple 
avenues of exploration. 

Directions: Answer the following question(s). 

8) ** Olivia is working on a research paper. She is interested in the topic of plants that have 
healing properties. She needs to focus her research more specifically. Which question is BEST 
for the purpose of focusing her research?  

A How have plants been used for medicine throughout history?  
B How has one type of plant been used as medicine?  
C How can people create recipes that use healthy plants in their diets?  
D How have the health benefits of plants been used to sell products? 

 

Sample Questions 
 

ELAGSE8RL1: Cite the textual evidence that most strongly supports an analysis of what the text says 
explicitly as well as inferences drawn from the text. 

Summer Sun  
by Robert Louis Stevenson  
Great is the sun, and wide he goes  
Through empty heaven without repose;  
And in the blue and glowing days  
More thick than rain he showers his rays.  
 
Though closer still the blinds we pull  
To keep the shady parlour cool,  
Yet he will find a chink or two  
To slip his golden fingers through.  
 
The dusty attic spider-clad,  
He, through the keyhole, maketh glad;  
And through the broken edge of tiles,  
Into the laddered hay-loft smiles.  

 
Meantime his golden face around  
He bares to all the garden ground,  
And sheds a warm and glittering look  
Among the ivy's inmost nook.  
 
 
Above the hills, along the blue,  
Round the bright air with footing true,  
To please the child, to paint the rose,  
The gardener of the World, he goes. 
 
 
 
 
 

 
9) *** Which lines from the poem show that the sun is ubiquitous (everywhere)?  

A Yet he will find a chink or two / To slip his golden fingers through.  
B The dusty attic spider-clad, / He, through the keyhole, maketh glad;  
C Meantime his golden face around / He bares to all the garden ground,  
D Above the hills, along the blue, / Round the bright air with footing true, 
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Sample Questions 

ELAGSE8RL7: Analyze the extent to which a filmed or live production of a story or drama stays faithful to 
or departs from the text or script, evaluating the choices made by the director or actors. 

ELAGSE8RL6: Analyze how differences in the points of view of characters and the audience or reader 
(e.g., created through the use of dramatic irony) create such effects as suspense or humor. 

Directions: Read the passage below and answer the question(s) that follow. 

King Henry IV, Part 1: Act III, Scene II 
In Shakespeare’s play, King Henry IV is at battle with 
a noble family from the north, the Percys. In this 
scene, King Henry and his son, Harry, talk alone. 
  
King Henry. Your shameless lifestyle makes me 
believe that your only purpose is as God’s 
punishment for my mistakes. What else can explain 
your low desires, your half-hearted efforts, your 
empty pleasures, and your rude friends who think of 
themselves as equal to you, the heir to royal blood?  
 
Prince Harry. To please you, your majesty, I wish I 
had a good way to explain all my offenses. Many of 
the stories you hear of me are made up by gossips, 
but many of those stories are true, for in my youth, I 
often wandered down the wrong path. With this 
truthful admission, please find a way to pardon me.  
 
King Henry. God may pardon you, but I still wonder 
about your friends who are quite beneath from your 
noble family. You have lost your position among us 
and are not loved among the court. Our hopes and 
expectations for your leadership are ruined, and all 
predict your fall.  

 
If I had been such an everyday sight, “old news” to 
the general public, my reputation would have been 
lost. Instead, I was seldom seen in public, and when I 
did appear, people did wonder at me like they 
wonder at the sight of a comet. I acted with humility 
to gain more public support, and the crowds even 
cheered for me in front of the old king.  
 
By comparison, the old king cavorted with his 
shallow jesters, mingled with capering fools. His 
great name was scorned, even by young children. He 
became a common sight in the streets and being 
daily swallowed by men’s eyes, they soon became 
sick of him, like a person who eats too many sweets.  
 
Harry, you now stand in that very path. You have lost 
your princely standing by being so commonplace. All 
eyes are weary of you except for mine that desire to 
see more of you, blinded as I am by my foolish 
tenderness.  
 
Prince Harry. From now on, my three-times gracious 
lord, I will be who I was born to be. 
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 King Henry. My rival, Percy, is in the position I 
should be in now, but you are a shadow of his son, 
who gives him hope to succeed as king. His son, 
Hotspur, fills the fields with men and horses, and 
even though he is no older than you, he leads 
experienced men into bloody battle.  
 
But why am I sharing this news with you? Why do I 
tell you, Harry, of my foes? You are likely to be a 
coward and join their fight against me.  
 
Prince Harry. Do not think so, for I will redeem 
myself at a cost to Percy. In the closing of some 

glorious day, I will be bold to tell you that I am your 
son. On that day, the all-praised Hotspur and the 
unthought-of Harry shall chance to meet, and I shall 
make him exchange all his glorious deeds for my 
indignities. This I promise, in God’s name. 
 
I beg your majesty to let me heal the wounds caused 
by my humiliating behavior. I will die a hundred 
thousand deaths before I break the smallest part of 
this vow.  
King Henry. A hundred thousand of our enemies die 
in this: you shall lead us in battle and have my 
sovereign trust. 

 

How the Wicked Sons Were Duped: A Tale 
from India 
A very wealthy old man, imagining that he was 
on the point of death, sent for his sons and 
divided his property among them. However, he 
did not die for several years afterwards; and 
miserable years many of them were. Besides 
the weariness of old age, the old fellow had to 
bear with much abuse and cruelty from his 
sons. Wretched, selfish ingrates! Previously 
they vied with one another in trying to please 
their father, hoping thus to receive more 
money, but now they had received their 
patrimony, they cared not how soon he left 
them—nay, the sooner the better, because he 
was only a needless trouble and expense. And 
they let the poor old man know what they felt. 

One day he met a friend and related to him all 
his troubles. The friend sympathized very much 
with him, and promised to think over the 
matter, and call in a little while and tell him 
what to do. He did so; in a few days he visited 
the old man and put down four bags full of 
stones and gravel before him. “Look here, 

friend,” said he. “Your sons will get to know of 
my coming here to-day, and will inquire about 
it. You must pretend that I came to discharge a 
long-standing debt with you, and that you are 
several thousands of rupees richer than you 
thought you were. Keep these bags in your own 
hands, and on no account let your sons get to 
them as long as you are alive. You will soon find 
them change their conduct towards you. 
Salaam. I will come again soon to see how you 
are getting on.” 

When the young men got to hear of this further 
increase of wealth, they began to be more 
attentive and pleasing to their father than ever 
before. And thus they continued to the day of 
the old man’s demise, when the bags were 
greedily opened, and found to contain only 
stones and gravel! 

“How the Wicked Sons Were Duped” edited by 
Joseph Jacobs, from Indian Fairy Tales. In the 
public domain. 

  

10) ** What detail about the father's wealth leads to the story's humorous ending?  

A The father was actually wealthy, but it didn't matter, because the sons were actually wealthy as 
well.  

B The father was not actually wealthy, but had filled several bags with stones and gravel.  
C The narrator lets the reader know that the sons were already wealthy before they received their 

patrimony.  
D The narrator lets the reader know that the father's friend paid off a sizeable debt to the father, 

but he decided not to tell his sons. 
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11) *** How would the short story MOST LIKELY change if it were made into a movie or a play?  

A The father would have to tell the sons that the bags contained only stones and gravel.  
B The setting would need to be changed from India to a western nation.  
C The sons would need to be portrayed in a more sympathetic way.  
D Scenes would need to be added and characters would have to be more fully developed. 

 

Sample Questions 

 

ELACC8RI3: Analyze how a text makes connections among and distinctions between individuals, ideas, 
or events (e.g., through comparisons, analogies, or categories). 

Directions: Read the passage below and answer the question(s) that follow. 

Visit America's "Shrine of Democracy"! 

Carved into the majestic Black Hills of 
southwestern South Dakota are four 60–foot 
faces of some of our most notable presidents. 
The four presidents represented at the Mount 
Rushmore National Memorial are George 
Washington, Thomas Jefferson, Theodore 
Roosevelt, and Abraham Lincoln. In the 1920s, 
these presidents were chosen to represent 
America's infancy, development, expansion, and 
preservation. Work on the memorial began in 
1927 but was not completed until almost fifteen 
years later. It was worth the wait. Known as 
"America's Shrine of Democracy," Mount 
Rushmore is a breathtaking must–see. It is in 
the beautiful ponderosa–covered Black Hills 
that rise up from the plains—a site to see in 
itself. 

 

Historical Background  

In 1923, South Dakota state historian 
Doane Robinson came up with the idea for a 
historical monument sculpted out of stone. 
However, in his imagination, he did not see the 
faces of presidents. Instead, he saw famous 
Native Americans and legends of the Wild West 
carved into tall, thin rocks. 

American sculptor Gutzon Borglum 
thought the tall rocks would be too unsteady. 
He proposed carving into the solid granite rock 
face of Mount Rushmore instead. He persuaded 
officials to think big. He proposed sculpting the 
likenesses of four influential presidents to 
symbolize the first 150 years of the United 
States. He said Washington represented the 
country's founding. Jefferson represented 
expansion across the continent. Roosevelt 
represented domestic development into a 
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global power. Finally, Lincoln represented the 
preservation of a nation divided by civil war. 
Originally, the sculptures were meant to show 
the presidents from the waist up. In the end, a 
lack of funding limited how much could actually 
be carved. 

In 1927, work began on the memorial. 
The work continued off and on for 14 years. The 
project experienced several delays for multiple 
reasons. The carving itself took six and a half 
years. It required hundreds of workers. They 
used dynamite, jackhammers, and chisels. In 
the process, 450,000 tons of rock were 
removed. The conditions were dangerous, but 
thankfully no one lost their lives. It cost about 
$1 million to make (but remember it was 1925). 
In 1930, Washington's head was dedicated. In 
1936, Jefferson's was dedicated. In 1937 
Lincoln's head was dedicated. Finally, in 1939, 
Roosevelt's head was dedicated. 

Mount Rushmore's long, 14–year 
journey from the time it was conceived to 
realization was one of perseverance.  

Getting There 

It is easy to get to Mount Rushmore 
National Memorial. If you are traveling by 
plane, it is 35 miles from Rapid City Regional 
Airport. Visitors may rent cars, join a private 
tour, or arrive by personal vehicle. Visitors 
traveling by car on I–90 exit at Rapid City, follow 
U.S. Highway 16 southwest to Keystone, and 
then take Highway 244 to Mount Rushmore. 
Visitors coming from the south follow Highway 
385 north to Highway 244. 

To fully enjoy the memorial, plan on at 
least a 2–hour stay. 

While You Are There 

Make sure to visit these special spots to enrich 
your visit and learn more: 

● Information Center: Rangers answer 
questions about the memorial and the Black 
Hills. See the exhibit featuring photographs of 
the faces as they were being carved. Do not 

forget to visit the bookstore. Have a refreshing 
beverage.  

● Avenue of the Flags: Unique, colorful flags 
from every American state, commonwealth, 
district, and territory of the United States line 
the walkway leading to the base of the 
mountain. There, you will find the Grand View 
Terrace, amphitheater, and museum.  

● Lincoln Borglum Museum: Permanent and 
temporary exhibits showcase the memorial's 
history, creation, and significance. See the film 
that explains it all. Visit the wonderful 
bookstore.  

● Presidential Trail: This easy hike on the 
boardwalk leads visitors to the base of the 
mountain for the closest views of the sculpture. 
It is surrounded by lovely forest. 

● Sculptor's Studio: This was Gutzon Borglum's 
original on–site workshop. Today it displays 
tools used by the sculptors and the small scale 
model that was used to sculpt the monument. 

Food and Lodging 

One restaurant—Carver's Café—is located on 
site. No lodging is available at the memorial. 
Numerous camping areas are available 
throughout the forest surrounding Mount 
Rushmore. Nearby communities, offer a lot of 
options for food, lodging, and entertainment 

Nearby Wildlife 

Many animals live among the 
ponderosa pines and groves of aspens in the 
Black Hills National Forest. Keep your eyes open 
for: 

● mountain goats  

● bison  

● pumas (mountain lions)  

● small mammals such as squirrels, chipmunks, 
and wood rats  

● a variety of birds such as pine siskins, western  
tanagers, and nuthatches 
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12) ** Which statement BEST explains the difference between the sections titled "Historical 
Background" and "While You are There?"  

A The section titled "Historical Background" describes how the idea for the monument evolved 
into its present form of the four presidents carved into a mountainside, while the section titled 
"While You are There" describes the food and lodging that is available in the Mount Rushmore 
National Park.  

 
B The section titled "Historical Background" describes how the original design of Native American 

and Wild West figures carved into tall spires of rock were created in South Dakota, while the 
section titled "While You are There" describes different activities and sights that are available in 
the park near the carved rock spires.  

 
C The section titled "Historical Background" describes how the idea for the monument evolved 

into its present form of the four presidents carved into a mountainside, while the section titled 
"While You are There" describes different activities and sights that are available in the park near 
Mount Rushmore. 

 
D The section titled "Historical Background" describes how the idea for the monument evolved 

into its present form of the four presidents carved into a mountainside, while the section titled 
"While You are There" describes the different types of wildlife that can be seen in the park. 
 

Sample Questions 

ELACC8RI5: Analyze in detail the structure of a specific paragraph in a text, including the role of 
particular sentences in developing and refining a key concept. 

Directions: Read the passage below and answer the question(s) that follow. 

Yay or Nay on Daylight Saving Time? 

During the spring, in most of the United States 
clocks "spring forward" to Daylight Saving Time. 
On the second Sunday in March, clocks are set 
ahead one hour. In the fall, clocks "fall back" 
from Daylight Saving Time to standard time. On 

the first Sunday in November, clocks are set 
back one hour. It has not always been this way, 
nor does it always have to be this way. 

The original purpose of setting the clock ahead 
in the spring was to extend evening daylight by 
one hour. Those who came up with the idea 
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thought a little extra daylight in the evening 
would be beneficial. With more daylight in the 
evening, kids can frolic outside longer. Stores 
attract more people when there is still daylight 
available after working hours. Extended daylight 
is more conducive to playing and watching 
sports. 

Another reason for setting the clock ahead one 
hour in the spring was to reduce energy usage. 
The idea was that people would not use as 
much electricity if they could depend on the sun 
for an extra hour of lighting and/or heating. In 
fact, Benjamin Franklin made a similar 
suggestion in a 1784 essay claiming that people 
would burn less candles. 

However, not everyone is in favor of setting the 
clock forward in the spring and back in the fall. 
It can be disruptive to farmers whose work 
hours are sunup to sundown. It can also disturb 
people's sleep patterns, especially seniors and 
children. Time changes have been known to 
cause havoc for billing, record keeping, and 
travel arranging. Some people say it simply 
perturbs them to have to remember when to 
change the clocks. Plus, the American Journal of 
Cardiology reports that the disruption of setting 
clocks forward in the spring increases one's risk 
for experiencing a myocardial infarction, or 
heart attack, in the days following the switch. 

Bob Denzel, of Wisconsin, is so against adjusting 
the clocks biannually that he has created a 
petition signed by thousands of citizens that 
could possibly convince legislators to end 
Daylight Saving Time. His pet peeve for our 
timekeeping system started when he was in 
college. "I'm still angry about the time I slept in 
on the day we were supposed to set our clocks 
ahead one hour. I rushed off to my college 
campus to take a very important final exam, 
and I missed it! All because of the nonsense of 
Daylight Saving Time," said Bob. 

Currently, more than 70 countries follow the 
Daylight Saving Time system. However, some 
are reevaluating whether or not to continue the 
practice. At this time in the United States, 
Hawaii and most of Arizona have opted out, 
never setting their clocks forward or back while 
the rest of America does. They always use 
standard time, never having to deal with the 
hassle of resetting clocks but missing out on the 
extended daylight in the evenings. In our 
history, there have been times when the entire 
United States chose not to follow the Daylight 
Saving Time system and just stuck with 
standard time. Should America just stick with 
standard time all year long? 

There are those who are against using Daylight 
Saving Time and are in favor of sticking with 
standard time year–round, but there is an 
alternative most people have never heard 
about because it has never been tried. 
According to the plan, the next time we set our 
clocks ahead one hour in the spring, we would 
never set our clocks back again. We would have 
a new standard time that would be one hour 
ahead of our current standard time. We would 
leave our clocks alone forever. We would reap 
the benefits of having extended sunlight in the 
evening and it would eliminate the hassle of 
messing with the time. A simple act of the 
United States Congress could instantly make it 
so. 

So, readers, what do you think? What is your 
opinion on this topic? Do you think we should 
keep using the Daylight Saving Time system? 
Should we get rid of it? Should we go one step 
further and change the standard time? I would 
love to hear what you think. Please visit my 
website and vote for the timekeeping system 
you like best. 

 

Read the paragraph from the text. 
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There are those who are against using Daylight 
Saving Time and are in favor of sticking with 
standard time year– round, but there is an 
alternative most people have never heard 
about because it has never been tried. 
According to the plan, the next time we set our 
clocks ahead one hour in the spring, we would 
never set our clocks back again. We would have 

a new standard time that would be one hour 
ahead of our current standard time. We would 
leave our clocks alone forever. We would reap 
the benefits of having extended sunlight in the 
evening and it would eliminate the hassle of 
messing with the time. A simple act of the 
United States Congress could instantly make it 
so. 

 
13) ** Which BEST describes why the author included this paragraph in the text?  
A The author included this paragraph to recommend an alternative timekeeping system the 

reader may have never heard of.  
B The author included this paragraph to encourage people to leave the timekeeping system the 

way it currently is.  
C The author included this paragraph to start referring to himself and the reader as if they were 

friends by using the word "we."  
D The author included this paragraph to get the reader to contact his or her congressman about 

Daylight Saving Time. 
 

Sample Questions 
ELAGSE8RL3: Analyze how particular lines of dialogue or incidents in a story or drama propel the action, reveal 
aspects of a character, or provoke a decision. 

 
Directions: Read the passage below and answer the question(s) that follow. 

Sunny Surprise 
After a long, cold winter, Beth was really down in the 
dumps, so Josh decided to turn her mood around 
with a surprise trip to the beach. After weeks of 
planning their great adventure in secret, Josh 
realized he couldn't get Beth to go without telling 
her about the vacation he'd set up. At the eleventh 
hour, Josh revealed all his hard work. He showed her 
the brochures from the hotel and the airplane 
tickets, then told her to pack her bags. Beth was so 
surprised that Josh could have knocked her over 
with a feather! Despite Beth's apprehension about 
leaving so quickly and her disbelief at Josh's sneaky 
ways, she agreed to pack a suitcase so they could 

fully enjoy five days in the Sun and sand. The next 
day, as their airplane approached its landing strip, 
Beth looked out to see palm trees swaying in the 
breeze, crystal clear water, and beautiful beaches. As 
she looked further, Beth realized this island was only 
one jewel in the necklace. When they got off the 
plane, Beth gazed out at the smiling faces of the 
locals waiting to greet them and knew this trip 
would be wonderful. As she and Josh gathered their 
belongings, they were presented with flower 
garlands to wear around their necks. Beth was 
convinced this must be heaven. 
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Read the following sentence from the text.  
 

14) *** At the eleventh hour, Josh revealed all his hard work. How does this sentence help to propel the 
action of the story?  

A It helps to propel the action because it is the point where both Beth and Josh decide to leave on the 
vacation they had planned together. 

B It helps to propel the action because it is the point where they land in the island paradise that Josh 
had planned their vacation around.  

C It helps to propel the action because it is the point where Josh reveals that he had planned a vacation 
in secret.  

D It helps to propel the action because it is the point where Beth reveals that she had known what Josh 
was planning for several weeks. 

 
 

Sample Questions 

ELAGSE8RL9: Analyze how a modern work of fiction draws on themes, patterns of events, or character 
types from myths, traditional stories, or religious works. 

ELAGSE8RL5: Compare and contrast the structure of two or more texts and analyze how the differing 
structure of each text contributes to its meaning and style. 

Directions: Read the passages below and answer the question(s) that follow. 

How Snake Lost His Legs 
Since the beginning of time, Snake was a lazy 
creature. The other animals of the savanna would 
toil from sunrise to sunset to find food and water, 
while Snake would simply hide by the watering hole 
and wait for prey to cross his path. In fact, Snake was 
so lazy that he unintentionally changed his own fate. 
One day, Moon, the ruler of the animals, came down 
from the sky and called a meeting of all creatures to 
impart some important news. Snake loved his 
comfortable hiding place by the water’s edge and 
did not see the purpose in moving when Mantis, his 
only friend, would surely come and tell him the 
news. After all, what could possibly be so important? 
So, Snake tucked his little legs beneath his long body 
(for snakes had legs back then) and settled down 
into the mud. Across the savanna, the animals 
gathered underneath the Baobab tree and listened 
anxiously to Moon. She told them that the water 
would soon disappear and the earth would turn to 
sand. The savanna would become a dry and lifeless 
desert in which nothing could survive. Moon advised 
the animals to take their families and travel to the 
other side of the cliff in the east where they would 
find a new savanna to call home. The animals 

immediately set out on their long journey, but 
faithful Mantis traveled back to the watering hole to 
find Snake. He told his friend of the impending 
danger, but Snake just snorted and refused to move. 
He had no intention of leaving his spot, especially 
when the cliff in the east was such a long walk away. 
Surely Moon was exaggerating and the rains would 
eventually come back. Snake had plenty of water at 
the hole in the meantime. But as the days wore on, it 
grew warmer and warmer. Worse yet, it did not rain 
for weeks and the watering hole dried up in front of 
Snake’s eyes. Snake rose unsteadily and looked to 
the cliff in the east. He took a step forward, but his 
foot sank heavily into the sand. He tried to step with 
another foot and achieved the same result; he was 
stuck! Snake cried out to Moon for help, begging and 
pleading until finally she took pity on him. Moon 
took away Snake’s legs and made his body slippery 
enough to slide easily through the hot sand. At last, 
he was able to move again, and he hurriedly 
slithered toward the cliff in the distance. Snake lost 
his legs that day, but he did not lose his tendency for 
laziness, for to this very day we can still find him 
lying by the watering hole, waiting for his food to 
come to him. 
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Lazy Day Sunday 

It was a lazy Sunday, and Matilda was trying to catch 
up on the sleep she missed all week. After all, getting 
up at 7:00 every morning was downright inhuman, 
and the oversized pillow in the corner of the sofa 
was a cloud in the sky, calling her to float away with 
it. Perhaps that’s why she made the not-so-wise 
decision to ignore her mother’s request as she ran 
out to the supermarket. It was a simple request to 
turn off the oven at 5:30 and pull the roast out to 
cool, but that cloud in the sky was calling her name. 
Matilda had opened one eye at 5:35, but she hadn’t 
really noticed the time, and Mom would be home 
soon anyway. Of course, when 6:15 arrived and the 
smell of smoke began to waft through the living 
room, she came down from her cloud a little. Where 
was Mom anyway, and wasn’t there something she 
had to do? At 6:20, the smoke alarm went off, and 
Matilda began to regret the last hour. Suddenly 
remembering everything her mother had ever said in 
her entire life, she sprinted into the kitchen and slid 
right into her little brother, Max. “Fire!” he shouted 
through the haze of the smoke-filled kitchen. “Shh, 
it’s just a little smoke from the oven.” But Max had 
already run out of the kitchen to the sound of the 
blaring alarm. Attempting to ignore the chaos 
around her, Matilda tried to save the roast first 
(“save” being the operative word, because the 

charred remains were barely recognizable). 
Groaning, she pulled on some oven gloves and 
opened the door, releasing a new wave of thick 
smoke into the room. “Mom is going to be so . . .” 
She never got to finish her thought because 
suddenly a spray of white foam enveloped both her 
and the roast. For a long moment, all she could do 
was blink as the foam dripped from her chin and 
hands. Then she slowly turned to find Max holding a 
fire extinguisher and grinning from ear to ear as he 
shouted, “I saved you!” “Max, what are you doing! I 
wasn’t on fire. . . . What’s that noise?” The sound of 
sirens filled the street, and both Matilda and Max 
ran for the front door. Outside, a group of 
firefighters, ambulance workers, and, yes, Matilda’s 
panic-stricken mother (for she had just gotten home 
from the supermarket) were running for the door. 
Taking a deep breath, Matilda turned the knob to 
face the consequences, vowing that next time she 
would just listen to her mother. But in her own 
defense, it was a lazy Sunday, after all. 
 
 

 

 

 

 

Directions: Answer the following question(s) relating to the passage titled "How Snake Lost His Legs / Lazy 
Day Sunday". 

 
15) *** In comparison to the style of writing in “Lazy Day Sunday,” how does the use of animals in 

“How Snake Lost His Legs” affect the meaning of the text?  
A It provides an opportunity to express additional ideas about the world.  
B It makes the text seem more realistic for readers.  
C It makes the text more accessible for different readers.  
D It provides a historic version of the same general story. 
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16) ** How is Matilda in “Lazy Day Sunday” similar to Snake in “How Snake Lost His Legs”?  
A They both suffer as a result of their own actions.  
B They both make a long journey to find something they have lost.  
C They both work hard to overcome challenges.  
D They both need others to help them solve their problems. 

 

Sample Questions 

ELAGSE8RI7: Evaluate the advantages and disadvantages of using different mediums (e.g., print or 
digital text, video, multimedia) to present a particular topic or idea. 

Directions: Read the passage below and 
answer the question(s) that follow. 

 
Elite DJ Contract 

Elite DJ will be providing the musical entertainment 
at Middle School Promotion Party for Leyla Artinian 
on 5/25/13.  
Payment Information  

 The total fee for this service is $400 for 4 
hours of entertainment. If Leyla Artinian 
requests additional hours, and Elite DJ is 
able to provide them, the fee will be $75 per 
additional hour.  

 Leyla Artinian will pay a deposit at least 60 
days prior to the event, in the amount of 
$100. This deposit is refundable.  

 Leyla Artinian will pay the balance due on or 
before the date of the event.  

 If Leyla Artinian wishes to cancel the 
services, she must give Elite DJ at least 14 
days’ notice. Any cancellation after that 
point will result in forfeiture of deposit.  

 Payments may be made via cash, check, or 
money order.  

Setup  

 Elite DJ will bring the following for setup: 
turntable, amplifier, speakers, microphone, 
power strips, disco ball, bubble machine.  

 Elite DJ will require Leyla Artinian and/or 
House of Pizza to provide sufficient electrical 
outlets, elevated platform or risers, dance 
floor (if desired). Music ------ 

 Elite DJ will play songs from a specific set list 
provided by Leyla Artinian.  

 Elite DJ will take requests from Leyla 
Artinian and/or guests of the event, 
provided that the requested music is in Elite 
DJ collection and/or that time permits. 

Damages 

 Leyla Artinian agrees to pay for all damages 
to Elite DJ equipment caused by the 
negligence of Leyla Artinian or any of the 
event guests.  

 Leyla Artinian must inspect the equipment 
prior to the start of the event to assure it is 
all in working order and free from any 
damage. 

 
17) ** Which statement BEST describes the purpose of the “Event Information” chart at the beginning 

of the contract?  
A It outlines the order of events that the entertainment will follow.  
B It demonstrates that the key parties have agreed to the conditions of the contract.  
C It organizes the key details and places them in a prominent position for quick reference.  
D It lists the specific responsibilities of each party in the agreement. 
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Sample Questions 
ELAGSE8RL2: Determine a theme and/or central idea of a text and analyze its development over the course 
of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the 
text. 
ELACC8RL10: By the end of the year, read and comprehend literature, including stories, dramas, and poems, 
at the high end of grades 6- 8 text complexity band independently and proficiently. 

 

Directions: Read the passage below and answer the question(s) that follow. 

Text 1: The Sound 

"Gee Grandpa, I've never heard that 
hissing sound before. What is that?" asked 
Randolf during an evening walk through the 
forest.  

"Legend has it that the hissing began 
over a hundred years ago," responded Grandpa 
Luke. As Grandpa Luke began telling the story, 
Randolf listened intently to every word. He 
strained to understand the story's relationship 
to the eerie sound that continued to echo 
through the trees.  

According to Grandpa Luke, this local 
legend involved a woman named Agatha and 
her son, Charles, who resided together in a 
nearby house in the late 1800s.  

"Legend has it that Charles and Agatha 
argued about everything they ever did, whether 
it was something important or something 
insignificant. One day, they were so angry that 
they said appalling things to each other. 
Angered and frustrated, Agatha left the house 
to journey through the woods alone. She 
decided that a walk in the snow would cool her 
off both inside and out.  

When Agatha was nearly a mile from 
her house, the ground beneath her started to 
shake tremendously. The volcano, which had 
not been noticed in thousands of years, had 
decided to show off its power once again. 
Agatha ran as fast as a fox in an effort to find 
Charles, whom she believed was at home 
feeling as dreadful as she did.  

'I'm being punished for the despicable 
things I said to poor Charles!' she yelled loudly 
in desperation.  

After what seemed like hours, Agatha 
reached her home, and could not find Charles 
anywhere. She ran outside in a state of panic 
and advanced up the mountain where Charles 
liked to spend his afternoons exploring. Agatha 
struggled to make her way through the snow, 
which was like powder. She caught sight of 
Charles in the distance, holding onto a tree and 
crying audibly. Just as the words 'I'm sorry' 
exited both of their mouths, the hissing sound 
of boiling lava melting the snow overpowered 
them both. No one has ever seen either one of 
them again."  

"So what does that have to do with the 
hissing sound we're hearing now?" 
questioned Randolf.  

"It is the sound of Agatha and Charles 
saying that they are sorry and that they 
love each other," concluded Grandpa 
Luke.  

As Randolf walked back to Grandpa 
Luke's cabin, he was unable to speak. 
His mind was occupied with the 
thoughts of Agatha and Charles, and of 
all the mean things Randolf had ever 
said to Grandpa Luke. "I love you, 
Grandpa, and...I'm sorry," was all he 
could vocalize. Grandpa Luke glanced in 
Randolf's direction and smiled with 
contentment. 
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Text 2:  
The Harmful Sting Without remorse, he decided 
to flee  

After the sting of her tongue Had hardly begun  

To insist he had no right to be.  

Loneliness arrived and forced her to see  

The harm she had done  

To her special someone. 

  

Did she not know he would disagree? Several 
years passed by  

Until one faithful moment  

When he happened to drift her way. As she 
tried to justify  

What she really had meant 

He hugged her and announced he would stay. 

 

18) *** Which is a theme of both "The Sound" and "The Harmful Sting"?  

A Words can make love disappear forever.  
B Everyone falls in love.  
C Most people fear saying the word "love."  
D Love is stronger than words. 

 

Notes 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

Sample Questions 
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ELACC8L1: Demonstrate command of the conventions of Standard English grammar and usage when 
writing or speaking. 

 

Directions: Read the passage below and answer the question(s) that follow. 

A Gift of Admiration 

The following is a rough draft and may contain errors.  

(1) The Statue of Liberty is a renowned symbol of American patriotism throughout the world 
(Panati, Charles p.291). (2) This statue stands 152 feet tall on top of an 89 foot granite pedestal in New 
York Harbor. (3) It stands on Liberty Island, formerly called Bedloe's Island. (4) When people are in the 
harbor, they are near this marvelous symbol of liberty. (5) I saw this statue and will never forget it. (6) 
What they may not know is that creating the statue took many years and effort to complete.  

 

(7) Auguste Bartholdi, the statue's sculptor, has always respected the United States for the 
liberty it gave to its people. (8) It became his dream to create a gift for the U.S. to express France's 
friendship and admiration. (9) His dream finally came true after nine years of production.  

 

(10) The statue was done in Paris, France. (11) Gustave Eiffel, the structural engineer who 
created the Eiffel Tower, worked with Bartholdi. (12) In 1875, construction of the statue began. (13) The 
granite pedestal was not created in France; it was built in the U.S. by Richard Morris Hunt in 1877. (14) 
The statue had been completed in June 1884, and in 1885, it was dismantled into 350 pieces and 
shipped to the U.S. in 214 crates. (15) The Statue of Liberty was finally assembled on her pedestal in 
1886. (16) On October 28, 1886, President Grover Cleveland accepted the gift on behalf of the people of 
the United States. (17) Today, the statue's title, "Liberty Enlightening the World," is known by people all 
over the world. 

 

19) Which revision of the sentence labeled 13 uses only the active voice?  

A The granite pedestal was not created in France; the granite pedestal was built in the U.S. by 
Richard Morris Hunt in 1877.  

B The granite pedestal was not created in France; it was built in the United States by Richard 
Morris Hunt in 1877. 

C The granite pedestal was not created in France; Richard Morris Hunt built it in the U.S. in 1877.  
D Leave as is. 

 

 

 

Notes 
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